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Assessment is an integral part of teaching
Activity 1:
• Skim the sample narrative.
• Highlight program learning 
assessment tools/processes
• Describe your impression
4 min individual + 6 min breakout
go.hawaii.edu/3c3
Program Learning Outcomes (PLO) Assessment
An on-going process designed to monitor and 
improve student learning. Faculty: a) develop explicit 
statements of what students should learn (i.e., 
student learning outcomes); b) verify that the 
program is designed to foster this learning 
(alignment); c) collect data/evidence that indicate 
student attainment (assessment results); d) use 
these data to improve student learning (close the 


































• Students can explain major 
theories in the field of study.
• Students can critically evaluate 
and synthesize multiple sources 
of evidence.




• Students can skillfully explore 
self-initiated projects on XXX.
• Students seek out indigenous
perspectives when addressing 
community challenges. 
• Students be able to advocate





• Embody structural dance 
movements
• Play music instruments
• Operate equipment
Psychomotor
Using program SLOs to 
support teaching—An 
example





Evaluate item quality & usefulness through content & 
descriptive statistical analysis
Address program SLOs not emphasized 
before
Program SLO 5: Develop and apply sound framework 
in assessment
New Course SLO
Diagnose test items & improve a test based on item 
analysis results. 










• Annotated sample 
reports
• Rubrics
Photo by Bernard Hermant on Unsplash
Use programs SLOs to support 
teaching
• Align course SLOs with program expectations
• address important knowledge/skill not emphasized before
• refine assignments/tasks to clearly align with the SLOs
• provide necessary scaffolding learning experience
• help students connect their learning by communicating the 
program SLOs that you address.
Activity 2
1. Locate your program SLOs
2. Plan a strategy to use 
program SLOs to support 
your teaching (handout)
Where to find program SLOs
• Departmental Website






























Course 101 X X X X
Course 102 X X X
Course 201 X X
Course 202 X X X
Mandatory advising X X
Capstone X X X X X
Curriculum map:














Course 101 X X X X
Course 102 X X X
Course 201 X X
Course 202 X X X
Mandatory advising X X
Capstone X X X X X
?
Curriculum map:














Course 101 X X X X
Course 102 X X X
Course 201 X X
Course 202 X X X
Mandatory advising X X







Use curriculum map to support 
teaching
• identify the curriculum gap and collaborate with 
colleagues to fill it
• collaboratively design learning tasks/activities to 
scaffold learning throughout the curriculum
• collegially communicate one’s expectations of 
students’ prior knowledge/skills
• find out colleagues’ expectations of student 
knowledge/skills existing in one’s course
Activity 3
Locate your program’s 
curriculum map
Select a strategy to use the 
curriculum map to support your 
teaching
Share in small groups.
Breakout Room Task: Think of 
one strategy to implement and 




A generic task, problem, case, or project that can be 
tailored or contextualized in different disciplines or 
course contexts.  

























Sections of the same course
Sample Signature Assignment for 
Eng 100
• Write 3-5 pages
• Argue for a position
• Include 3 sources
• Specify audience
• Genres to consider: 
• Academic essay for general public
• A letter to GSO
• A white paper to legislature 
• A transcript of a talk or media product (pod cast)
Quan Survey Qual
Similar types of courses
Sample Research Proposal 
signature assignment
• Students write a 5-8 page research proposal that 
include
• Research topic
• Justification of methods selection
• Description of methods
• Proposed analysis procedure
Chinese
OC







UH Mānoa Oral Presentation 
Signature Assignment
Task: Students will prepare and deliver a formal oral 
presentation. 
Length: 5-20 minutes
Purpose: persuade or inform
Audience: Specify intended audience
Supporting material: Utilize appropriate supporting 
materials









Use signature assignment to 
support teaching
• Collaborate with colleagues for shared learning expectations
• Refine assignments to align with the shared expectations
• Collaborate with colleagues to design a signature 
assignment
• Collaboratively brainstorm ways to enhance assignment and 
teaching
Activity 4
Select a strategy to use a signature 
assignment to support your teaching.


























A rubric is a scoring guide that describes the criteria that faculty 
use to evaluate student performance, understanding, or 
behavior.























Apply critical thinking and 
rhetorical skills to produce 
coherent written works
Need to also evaluate critical thinking
Collaboratively decide on the criteria, performance 













Data dashboard template: http://go.hawaii.edu/AZW
Use rubrics to support teaching
• align the rubric with program SLOs
• collaboratively decide what is important to evaluate 
with colleagues
• collaboratively define satisfactory performance
• collaboratively evaluate and refine the rubric
Activity 5
Select a strategy to use a rubric to 
support your teaching.














Pick one signature 
assignment/rubric activity 
that you plan to try. Share 













Tell your story of learning improvement
Assess Change Re-Assess
Fulcher et al. (2004)
Disciplinary Conferences
Assessment & SoTL Conferences
Local
Hawaii Educational Research Association Annual 
Conference (HERA)  (Jan/Feb) 
Pacific Association for Institutional Research (PacAIR)










Evaluate the session here: https://forms.gle/8wCzw4SEGXj5Ssvi7
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Conducting Learning Assessment to 
Support Teaching and Scholarship 
Dr. Yao Z. Hill (yaozhang@hawaii.edu) 
Activity 1: Articulate Integrating Assessment in Teaching 
Practice 
Activity Instruction: The following narrative represents sample language that is intended to be 
included in the tenure and promotion dossier. 
1. Skim the narrative and highlight learning assessment tools/processes mentioned.  
 
2. Write down your impression of this colleague. 
 
My approach to teaching the course Research Ethics transformed after I learned that this 
course is the only course in the BS program that substantially addresses the ethics-related 
program student learning outcome (SLO), which is: “Students will function professionally and 
ethically when conducting research.” Since this is a senior level course, students’ performance 
in this course no longer just represents their achievement in my course but also as a graduating 
senior from this degree program. With this realization, I asked myself several questions:  
1. Are my expectations of the students the same as the program expectations? 
What does “function ethically” entail to other faculty and to the program as a 
whole?  
2. If another faculty teaches this course, would students learn the same or 
differently? What should be the essential learning experience and what kind of 
evidence can show that students have achieved the program expectations?  
3. Is this one course enough? Where else can this be addressed in our program 
curriculum? Who else might be interested in addressing ethical deliberation in 
their courses? How can I collaborate with them? 
In the process of seeking the answers to these questions, I joined the Curriculum Committee, 
collected input from faculty colleagues, and revised my course SLOs to explicitly reflect program 
expectations of “function ethically.” For example, SLO1: “Students will be able to follow the IRB 
process when conducting their research;” SLO2: “Students will be able to perform ethical 
deliberation in every step of the research process that reflects ethical standards of the field;” 
and so on. Working with colleagues, I led and coordinated the development of rubrics to assess 
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the outcomes achievement. I provided students both the SLOs and the rubrics right at the 
beginning of the course so that students clearly know the program expectations and the path to 
progress toward mastery. In addition, with the committee’s feedback, I revised my course final 
assignment to make it a signature assignment, so that instructors other than me can use it as 
the culminating evidence of student ability both for the course and for program assessment 
purposes. To help students achieve higher levels of mastery, I designed many scaffolding 
activities throughout the semester. For example, … Furthermore, I approached two faculty 
members teaching lower level courses and used my expertise in ethics to help them develop 
classroom activities and assignments related to ethical deliberation. 
Working collaboratively with faculty beyond the boundary of the classroom helped me to make 
transformative improvements to the course. Students came more prepared after going through 
the learning experience in the lower level classes. The activities and assignments made more 
sense for them because the expectations are clear and aligned with program expectations. As a 
result, 80% of the students performed satisfactorily on the final culminating assignment after the 
course transformation, compared to 60% before the changes. More importantly, I believe that I 
significantly contributed to the curriculum coherence and quality in building students’ ethical 
reasoning ability and ethical conduct in research. My teaching and assessment work positively 
impacted my class, the Ethical Research course in general, and the program. 
 
(Disclaimer: This is constructed sample language designed for inclusion in a faculty’s dossier. Individual faculty 
members should check with their own department personnel evaluation criteria to see whether a narrative like this 
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Student learning outcomes (SLOs) 
Definition: Action-oriented statement of the knowledge, skills, and/or dispositions students are 
expected to know, to be able to do, and to value upon successful course/project/program 
completion 
 




Activity 2: Locate the program SLOs that your course 
aligns with 
Which program learning outcomes do you emphasize in your course? 
 
Select a strategy to use program SLOs to support your teaching 
❏ Clearly align the course with program SLOs [Align = substantially and explicitly address that program SLO in 
my course] 
❏ Address important knowledge/skill not emphasized before 
❏ Refine assignments/tasks to clearly align with the SLOs 
❏ Provide students with necessary scaffolding learning experience 
❏ Help students connect their learning by communicating the program SLOs that you address 
❏ Other:  
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Definition: A matrix that shows the alignment between learning opportunities and program 
SLOs 
 
Activity 3: Locate your program’s curriculum map here. 
Select a strategy to use the curriculum map to support 
your teaching 
❏ Identify a curriculum gap and collaborate with colleagues to fill it 
❏ Collaboratively design learning tasks/activities to scaffold learning throughout the curriculum 
❏ Collegially communicate my expectations of students’ prior knowledge/skills to instructors teaching a lower 
level course 
❏ Find out colleagues’ expectations of student knowledge/skills existing from my course 
❏ Explain to students my assumptions of their prior knowledge/skills 
❏ Design activities to help students connect their prior learning to my course 
❏ Refine my course so that my students are better prepared for subsequent courses (alternatives: future 
professional tasks, community/civic engagement, graduate school) 
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Definition: A generic task, problem, case, or project that can be tailored or contextualized in 
different disciplines or course contexts (Driscoll, 2016, p. 11) 
Sample Signature Assignments 
English 100 
 
3-5 pages in length 
Argue for a position 
Include 3 sources 
Specify audience 
Genres to consider:  
● Academic essay for general 
public 
● A letter to GSO 
● A white paper to legislature  




Research Methods Course -- 
Research Proposal 
 
5-8 pages in length 
Includes: 
● Research topic 
● Justification of methods 
selection 
● Description of methods 




UH Mānoa Oral Presentation 
Signature Assignment 
 
Task: Students will prepare and 
deliver a formal oral presentation.  
 
Length: 5-20 minutes 
Purpose: persuade or inform  
Audience: Specify intended 
audience 
Supporting material: Utilize 
appropriate supporting materials 
 
OC teaching and assessment 
resources are here. 
 
Activity 4: Select a strategy to use a signature 
assignment to support your teaching 
❏ Collaborate with colleagues teaching the same or similar courses to form shared learning expectations 
❏ Refine the assignment to align with the shared expectations 
❏ Collaborate with colleagues to design a signature assignment 
❏ Discuss student performance with fellow colleagues and collaboratively brainstorm ways to enhance 
assignment and teaching 
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Definition: A scoring guide that describes the criteria that faculty use to evaluate student 
performance, understanding, or behavior. It is often shaped like a matrix, which describes levels 
of achievement in a specific area of performance, understanding, or behavior. 
 
Resources  
● VALUE rubrics: https://www.aacu.org/value/rubrics  
● AO Rubric Bank: http://manoa.hawaii.edu/assessment/resources/rubricbank.htm 
● ACSC Assessment and Learning Resource Repository: http://go.hawaii.edu/ATb   
 
Activity 5: Select a strategy to use a rubric to support 
your teaching 
❏ Align the rubric with program SLOs 
❏ Collaboratively decide what is important to evaluate with colleagues 
❏ Collaboratively define satisfactory performance 
❏ Collaboratively evaluate and refine the rubric 
❏ Adapt the program rubrics together with your students 
❏ Share the rubric with students 
❏ Train students to self-evaluate using the rubrics 
❏ Track student progress by analyzing rubric data 
❏ Use rubric results to identify SLOs to enhance 
Plan one activity to implement here: 
Upcoming Rubric Use and Development Online Workshop can be 
registered for here.  
Activity 6: Write an email to yourself 
Remind yourself next time that you are going to describe your teaching practice and how you 
will describe your efforts integrating assessment to support teaching and scholarship. Use bullet 
points to note down key ideas. 
 
 
 
